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Pupil Premium Strategy Statement          

2021-2022 
 

 

This statement details our school’s use of pupil premium (and recovery premium for 

the 2021 to 2022 academic year) funding to help improve the attainment of our 

disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the effect that last year’s spending of pupil premium had within 

our school.  
 

School Overview 
Detail Data 

School name COUNTY BRIDGE PRIMARY 

Number of pupils in school  227 (inc 2yr olds & Nursery) 

Proportion (%) of pupil premium eligible pupils 48% 

Academic year/years that our current pupil premium 

strategy plan covers (3 year plans are recommended) 

2021/2022 to 2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Mrs R Patel 

Pupil premium lead Mrs S Mansell / 

Mrs R Patel 

Governor / Trustee lead Rev Andrew Lythall 
 

Funding Overview 
Detail Amount 

Pupil premium funding allocation this academic year £136,845 

Recovery premium funding allocation this academic year £7,322.50 

Pupil premium funding carried forward from previous years (enter 

£0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 

state the amount available to your school this academic year 

£144,167.50 
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Part A: Pupil Premium Strategy Plan 
Statement of Intent 
Our intention is that all pupils, regardless of their background, the challenges they face or their 

individual needs, have an entitlement for making good progress and achieving their full potential 

across all areas. Our overriding aim is to make life-long differences to our most vulnerable pupils 

and increase their life chances. Our pupil premium strategy is to support all our disadvantaged 

pupils, including the middle and higher attainers, so every single child achieves their full 

potential. 

 

We focus also on the progress of pupils who are vulnerable. This includes pupils who have social, 

behavioural or emotional needs and those pupils who have a social worker or those who are 

targeted for support through the Early Help process. We want to ensure these pupils are not in 

any way ‘at risk’ of falling short of their potential because of the additional challenges they face.  

 

Developing ‘quality first’ teaching is at the heart of our approach. A commitment to investing in 

quality professional development for all staff is a high priority, particularly for Early Career 

Teachers and those teachers who are new to our unique school community. This is to ensure 

staff have expert knowledge to target pupils; meeting their individual needs through high quality 

whole class teaching and learning. Outstanding quality first teaching has a high impact in closing 

the disadvantaged attainment gap in our school and closing the disadvantage attainment gap 

against the national comparatives. In doing this, the overall achievement of the non-

disadvantaged pupils is raised too and this is evident in our pupil outcomes year on year.  

 

We know from our evaluation that the Covid pandemic has had a detrimental impact on our 

disadvantaged pupils not only in terms of their academic achievement but also in terms of their 

attitudes, behaviours and resilience. Alongside academic recovery, we will be focussing on the 

wider outcomes to target attendance, behaviour and wellbeing based on individual needs.  

 

Targeted academic support (i.e. interventions) will be specific and responsive to common 

challenges and individual needs. They will be rooted in diagnostic assessment and analyses. The 

approaches we have adopted throughout the school complement each other to ensure every pupil 

excels and achieve their full potential – their personal best.  

 

To ensure our approaches are effective, we will 

 adopt a whole school approach where all staff take responsibility for the disadvantaged 

pupils’ outcomes, actively targeting disadvantaged pupils to raise their expectations  

 ensure the disadvantaged pupils are challenged in the work they are set  

 act early to provide prompt and timely ‘close the gap’ interventions 

 engage parents of disadvantaged pupils and support them so they know how they can 

support their child. 

 provide a wide range of enrichment experiences to support and motivate learners. 
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Challenges 
Key challenges that we have identified among our disadvantaged pupils: 

Challenge 

number 

Detail of challenge for our disadvantaged pupils  

1 Assessment analyses, observations and discussions with pupils indicate significantly 

underdeveloped oral language skills and vocabulary gaps in the majority of our 

disadvantaged pupils. These are evident from aged 2/3 years, at school entry, all the 

way through to the end of Key Stage 2, at 11 years of age. Our children on entry to 

school are significantly below age-related expectation for communication & language 

and literacy.  The Covid pandemic and school partial closures have further 

exacerbated these deficits. 21% pupils are on the SEND register with speech, 

communication and language as a predominant primary need. 

2 Assessment analyses, observations and discussions with pupils indicate a reluctance 

for reading and significant difficulties when progressing through the phonics 

programme. This has a negative impact on pupils as readers (particularly when reading 

for pleasure or enjoyment) and further inhibits our pupils’ chances in accessing 

learning across all other areas of curriculum as they advance through the school. 

School has a focus on developing parental understanding of phonics and reading. 

3 Baseline assessments upon entry into 2/3 year olds nursery setting indicate 100% of 

our pupils start their learning journey significantly below their age-related 

expectations and therefore are already academically disadvantaged. This academic 

disadvantage continues throughout the school and is particularly prominent as the 

curriculum expectations are progressively increased in KS1 and KS2. Our pupil 

progress conversations highlight the greater difficulties faced by disadvantaged 

pupils as they grapple with increasingly challenging concepts. Staff strive to diminish 

the differences and eventually close the disadvantaged gaps. 

4 Our assessment analyses, observations and pupil progress meetings demonstrate our 

disadvantaged pupils made the least progress in home learning during partial school 

closures in national lockdowns. This was evident in all areas of the curriculum, 

particularly in reading, writing and mathematics. This learning deficit was widespread 

across all ability levels but particularly highlighted with higher ability disadvantaged 

pupils. 

5 Observations, discussions with pupils and families indicate our disadvantaged pupils 

have limited wider opportunities for enrichment visits, first-hand experiences, arts 

participation, etc. Our deprivation indicator suggests we are comparable to the lowest 

Local Authority in the country with an IDACI score of 0.33. 80% of our pupils are in 

the lowest 20% most deprived in the country with the other 20% of our school 

population falling into the next quintile. 

6 Our records, observations and discussions with pupils, staff and families have 

identified an increase in social, emotional and mental health issues for many pupils and 

families. These challenges have been particularly prevalent in disadvantaged 

households, often caused by relationship breakdowns and further intensified with 

Covid. Early Help referrals at school level to provide support for children and families 

have increased, virtually doubling in numbers.  

7 Our attendance data and analyses over the last four years indicate that the 

attendance amongst our disadvantaged pupils is 1% to 3% lower. Over the last two 

years, the absence gap has increased from 1.4% to 3.1%.   

Absenteeism is negatively affecting disadvantaged pupils’ progress. 
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Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy 

plan, and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language skills 

in disadvantaged pupils from 

EYFS to Year 6, reducing the 

vocabulary deficit gap. 

 Improved spoken, reading and written outcomes, including in 

EYFS for communication and language. Disadvantaged gaps 

closing. 

 Comprehension outcomes improved as noted in learning 

scrutiny for English across the whole school. Disadvantaged 

gaps closing. 

 Spoken/written language much improved with better choice 

of vocabulary. Noted during monitoring of English lessons and 

learning but also across the wider curriculum. 

Improved phonics and 

reading attainment among 

disadvantaged pupils. 

 Improved attainment for disadvantaged pupils in development 

of early reading skills (phonics) so more pupils are able to 

read words and simple sentences by end of Reception. 

 By end of Y1, phonics outcomes demonstrate the 

disadvantaged gap is diminishing and closing. 

 Reading attainment by end of each year demonstrate the 

disadvantage gap is closing. At least 80% of disadvantaged 

pupils are at age-related expectation by the end of the year. 

 Greater number of disadvantaged pupils read for pleasure.   

Improving attainment in 

reading, writing and 

mathematics among 

disadvantaged pupils. 

 EYFS, KS1 and KS2 outcomes for C & L, reading, writing and 

mathematics are improved so the disadvantaged pupils’ 

outcomes are in line with their non-disadvantaged peers. 

Attainment gap is diminishing and closing. 

 Internal data will show improved attainment and 

disadvantaged attainment gaps diminishing and closing. 

Ensure all disadvantaged 

pupils are able to recover 

learning lost during the Covid 

pandemic. 

 Attainment of all disadvantaged pupils, irrespective of ability 

levels, is accelerated so they are ‘on track’ to achieving pre-

Covid outcomes, particularly the disadvantaged higher 

attainers. 

 Monitoring (learning scrutiny, lesson observations and pupil 

conversations support demonstrate the improved / 

accelerated outcomes) 

Provide first-hand, 

enrichment experiences for 

disadvantaged pupils and 

additional opportunities to 

raise aspirations, interests 

and talents. 

 Increase first-hand experiences. Motivating all pupils, 

particularly the disadvantaged, with enrichment visits to 

places of interest to support their learning. 

 Disadvantaged pupils have the opportunity to play a musical 

instrument. 

 Disadvantaged pupils have the opportunity to attend extra-

curricular clubs, with opportunities to participate in a variety 

of performing arts competitions, e.g. singing, dancing, etc. 

Sustain social, emotional and 

mental wellbeing for all our 

pupils, particularly our 

disadvantaged pupils. 

 Emotional Literacy Support programmes delivered by trained 

TA demonstrate improved outcomes. 

 Bespoke 1 to 1 and group programmes delivered by Behaviour 

Support Worker demonstrate improved outcomes.  

 Pupils re-integrate successfully within school life. 
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Achieve and sustain improved 

attendance for all our pupils, 

particularly our 

disadvantaged pupils.  

 Achieving attendance target set, particularly for the 

disadvantaged pupils.  

 Decrease ‘persistent absence’ particularly among 

disadvantaged pupils. 

 Impact on academic attainment of disadvantaged pupils. 
 

Activity in this Academic Year 
This details how we intend to spend our pupil premium (and recovery premium 

funding) this academic year to address the challenges listed above. 
 

Teaching (for example, CPD, recruitment and retention) 
Budgeted cost: £90,153.23 
 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

Deployment of an external 

consultant to deliver a programme 

of work for each member of staff 

to further improve the quality of 

teaching and learning in English 

reading, writing, speaking, and 

listening. 

 

All teachers in Years 1 to 6 to 

receive this programme so it raises 

the quality of learning for a large 

majority of pupils across the school. 

Supporting high quality teaching is pivotal in 

improving children’s outcomes. Research 

tells us that high quality teaching can 

narrow the disadvantage gap. High quality 

teaching improves pupil outcomes, and 

effective professional development offers 

a crucial tool to develop teaching quality. 

  

https://d2tic4wvo1iusb.cloudfront.net/eef-

guidance-reports/effective-professional-

development/EEF-Effective-Professional-

Development-Guidance-Report.pdf  

1, 2, 3, 4 

Deployment of additional trained 

TAs to deliver phonics in EYFS and 

KS1 and supplement early reading 

development with additional reading 

activities, such as 1 to 1 reading 

time. 

 

 

 

Phonics has a positive impact overall with 

extensive evidence and is an important 

component in the development of early 

reading skills, particularly for children from 

disadvantaged backgrounds. Phonics 

approaches have been consistently found to 

be effective in supporting younger pupils to 

master the basics of reading and have an 

impact on vocabulary, handwriting and 

spelling.  

 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/phonics 

1, 2, 3, 4 

Deployment of an additional 0.6 

teacher in Year 2 to focus on raising 

standards of attainment across all 

areas of the curriculum, particularly 

reading, writing and mathematics. 

Providing quality and bespoke verbal and 

written feedback to impact on pupils’ 

outcomes. Providing feedback is a well-

evidenced and has a high impact on learning 

outcomes. Effective feedback tends to 

focus on the task, subject and self-

1, 2, 3, 4 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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regulation strategies: it provides specific 

information on how to improve. 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/feedback 

Deployment of an additional part-

time TA in Year 3 to focus on 

raising standards of attainment 

(following two years of Covid-

disrupted education) across all 

areas of the curriculum, particularly 

reading, writing and mathematics. 

These pupils have had both Key 

Stage 1 years disrupted. 

 

 

Providing quality and bespoke verbal and 

written feedback to impact on pupils’ 

outcomes. Providing feedback is a well-

evidenced and has a high impact on learning 

outcomes. Effective feedback tends to 

focus on the task, subject and self-

regulation strategies: it provides specific 

information on how to improve. 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/feedback 

1, 2, 3, 4 

Deployment of the DHT in Year 5 to 

focus on raising standards of 

attainment (following two years of 

Covid-disrupted education) across 

all areas of the curriculum, 

particularly reading, writing and 

mathematics. 

Providing quality and bespoke verbal and 

written feedback to impact on pupils’ 

outcomes. Providing feedback is a well-

evidenced and has a high impact on learning 

outcomes. Effective feedback tends to 

focus on the task, subject and self-

regulation strategies: it provides specific 

information on how to improve. 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/feedback 

1, 2, 3, 4 

Deployment of an additional 0.75 

teacher in Year 6 to focus on raising 

standards of attainment across all 

areas of the curriculum, particularly 

reading, writing and mathematics. 

 

 

Providing quality and bespoke verbal and 

written feedback to impact on pupils’ 

outcomes. Providing feedback is a well-

evidenced and has a high impact on learning 

outcomes. Effective feedback tends to 

focus on the task, subject and self-

regulation strategies: it provides specific 

information on how to improve. 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/feedback 

1, 2, 3, 4 

Quality CPD to understand 

metacognition - how pupils learn to 

learn. 

1) Dr Andrew Curran -Metacognition 

2) Developing effective Learners – 

enable our pupils to be reflective 

learners 

3) Stephanie Davies – Impact of 

Laughter on the Learner 

4) Developing Collaborative Practice 

 

Metacognition and self-regulation 

approaches support pupils to think about 

their own learning more explicitly, often by 

teaching them specific strategies for 

planning, monitoring, and evaluating their 

learning. The potential impact of 

metacognition and self-regulation 

approaches is high. The methods require 

pupils to take greater responsibility for 

their learning and develop their 

1, 2, 3, 4, 6, 

7 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback


7 
 

 

 

understanding of what is required to 

succeed. 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/metacognition-and-self-regulation  
 

Targeted academic support (for example, tutoring, one-to-one 

support structured interventions)  
Budgeted cost: £14,558.10 
 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 
Teaching Assistants to deliver small 

group interventions focussing on 

developing phonics, 

reading comprehension strategies, 

providing 

1 to 1 reading for improving fluency, 

and ‘close the gap’ teaching for 

Maths, writing and handwriting.  

Evidence shows teaching assistants can 

provide a large positive impact on learner 

outcomes. Targeted deployment, where 

teaching assistants are trained to deliver an 

intervention to small groups or individuals 

has a higher impact. 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/teaching-assistant-interventions  

 

Evidence shows that reading comprehension 

strategies have a high impact on pupils’ 

learning 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/reading-comprehension-strategies 

1, 2, 3, 4 

Trained Teaching Assistant to 

deliver Early Talk Boost to small 

groups of children. 

Purchasing additional 

Speech and Language specialist 

support to focus on developing 

pupils’ oral communication skills.  

Communication and language approaches 

emphasise the importance of spoken 

language and verbal interaction for young 

children. They are based on the idea that 

children’s language development benefits 

from approaches that explicitly support 

communication through talking, verbal 

expression, modelling language and 

reasoning. There is an extensive evidence 

base showing the high impact of 

communication and language approaches.  

 

https://educationendowmentfoundation.org.

uk/education-evidence/early-years-

toolkit/communication-and-language-

approaches  

1, 2, 3, 4 

Provide school led tutoring to 

target pupils who are impacted 

during the pandemic (Rec to Y6). 

Small group tuition is most effective when 

targeted at pupils’ specific needs. 

Diagnostic assessment is used to assess 

the best way to target support. 

1, 2, 3, 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
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Pupils identified through diagnostic 

assessments. 
 

https://educationendowmentfoundation.org

.uk/education-evidence/teaching-learning-

toolkit/small-group-tuition  

Trained teachers and phonics 

manager to undertake small group 

phonics interventions to increase 

attainment in phonics and increase 

attainment in reading. 

Phonics has a positive impact overall with 

very extensive evidence and is an important 

component in the development of early 

reading skills, particularly for children from 

disadvantaged backgrounds. 

 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/phonics  

2, 4 

Peer tutoring programme delivered 

in Years 1 to 6 to develop reading 

fluency and expression. 

 

 

 

Peer tutoring includes a range of 

approaches in which learners work in pairs 

or small groups to provide each other with 

explicit teaching support, such as cross-

ability tutoring in which one learner who 

takes the tutoring role and is paired with 

a tutee. This is evidenced to have a positive 

impact on the tutor and tutee. 

 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/peer-tutoring  

 

2, 4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 
Budgeted cost: £40,213.86 
 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 
Recruitment of specialist music 

staff to deliver the music 

curriculum and provide wider 

opportunities for pupils to play a 

musical instrument (Y1-6).  

 

Delivery of extra-curricular clubs 

such as choir, creation station, etc. 

with an opportunity, where 

appropriate, to take part in 

performances. 

Arts participation is defined as involvement 

in artistic and creative activities, such as 

dance, drama, music, painting, or sculpture. 

It can occur either as part of the curriculum 

or as extra-curricular activity. Arts 

participation approaches can have a positive 

impact on academic outcomes in other areas 

of the curriculum. 

 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/arts-participation 

5, 6 

To deliver a broad range of 

enrichment activities to motivate 

Enriching education has intrinsic benefits. 

All children, including those from 

5, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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learners and support learning 

development through rich, first-

hand experiences. 

(Nursery to Year 6) 

disadvantaged backgrounds, deserve a well-

rounded, culturally rich, education.  

https://educationendowmentfoundation.org.

uk/guidance-for-teachers/life-skills-

enrichment  

Teaching Assistants and Teachers 

receive training to develop learning, 

attendance, behaviour and wellbeing 

of targeted pupils. 

Evidence shows teaching assistants can 

provide a large positive impact on learner 

outcomes. Targeted deployment, where 

teaching assistants are trained to deliver an 

intervention to small groups or individuals 

has a higher impact. 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/teaching-assistant-interventions  

 

4, 6, 7 

Deployment of a trained Behaviour 

Support Worker to work with pupils 

delivering bespoke 1 to 1 or small 

group intervention, i.e. developing 

self-esteem, self-regulation, 

confidence, resilience, general 

learning behaviours and mental 

wellbeing. 

Some studies have found mentoring has a 

more positive impact for pupils from 

disadvantaged backgrounds, and for non-

academic outcomes such as attitudes to 

school, attendance and behaviour.  

Pupils from disadvantaged backgrounds show 

low engagement or have low expectations of 

schooling. Mentoring interventions may be 

more beneficial for these pupils, as the 

development of trusting relationships with 

an adult can help to build relationships and 

confidence, build resilience and character, 

or raise aspirations. 

 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/mentoring 

4, 6, 7 

Recruitment and deployment of 

staff for sports, music, choir and 

creative arts clubs before, during 

and after school. This is to motivate 

pupils but also provide wider 

opportunities for children and 

families who would otherwise not be 

able to attend. 

 

 

Arts participation is defined as involvement 

in artistic and creative activities, such as 

dance, drama, music, painting, or sculpture. 

It can occur either as part of the curriculum 

or as extra-curricular activity. Arts 

participation approaches can have a positive 

impact on academic outcomes in other areas 

of the curriculum. 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/arts-participation 

 

5, 6, 7 

Strengthening communication and 

developing a strong link between 

home and school 

Parental engagement has a positive impact 

on learners. School communications 

encourage positive dialogue about learning. 

There is some evidence that personalised 

4, 6, 7 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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1) purchasing a parent 

communication app to keep parents 

informed of their child’s learning 

2) delivering support to parents so 

they understand how they are able 

to support their child’s learning 

3) targeting specific pupils and 

families for additional support 

through ‘Achieve It ‘ conversations 

and meetings. 

messages linked to learning can promote 

positive interactions. 

 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/parental-engagement 

 

Deployment of a trained Emotional 

Literacy Support Assistant to work 

with pupils delivering bespoke 1 to 1 

or small group intervention, i.e. 

developing social and emotional 

resilience, confidence, behaviour 

and attitudes. Pupils are able to 

secure better outcomes. 

 

 

Some studies have found mentoring has 

more positive impact for pupils from 

disadvantaged backgrounds, and for non-

academic outcomes such as attitudes to 

school, attendance and behaviour.  

Pupils from disadvantaged backgrounds show 

low engagement or have low expectations of 

schooling. Mentoring interventions may be 

more beneficial for these pupils, as the 

development of trusting relationships with 

an adult can help to build relationships and 

confidence, build resilience and character, 

or raise aspirations. 

 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/mentoring 

5, 6, 7 

 

Total budgeted cost: £144,925.19 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
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Part B: Review of Outcomes in the Previous Academic 

Year 
 

Pupil Premium Strategy Outcomes 
This details the impact that our pupil premium activity had on pupils in the 2020 to 

2021 academic year.  

Covid 19 forced school into partial closures again in 20/21 for the majority of the Spring 

term.  

KS1 and KS2 SATs were cancelled again so the following analyses is based on Teacher As-

sessment judgements and some based on the online learning in the Spring term. 

 

1) To track attainment and progress of pupil premium eligible pupils (post-pandemic 

lockdown and partial opening of schools) to identify, discuss and address undera-

chievement immediately. (In Reading, Writing and Mathematics) 

All National comparisons for Y6 and Y2 based on 2018-2019 SATs. 

KS2 disadvantaged pupils’ results for ‘expected’ as follows: 

Re 76% (Na other 78%) 

Wr 81% (Na other 83%) 

Ma 86% (Na other 84%) 

In comparison to 2020 data, Re was higher (4%), Wr lower (14%) and MA was lower (5%). 

KS1 disadvantaged pupils’ results for ‘expected’ as follows:  

Re 87% (Na other 78%) 

Wr 73% (Na other 73%) 

Ma 73% (Na other 79%) 

In comparison to 2020 data, Re was higher (37%), Wr higher (35%) and Ma was higher 

(35%). 

Additional experienced KS1 booster teacher 0.6 in the summer term had significant 

impact on pupil outcomes. 

2) To accelerate rate of progress, increasing the GLD for pupil premium pupils in 

Reception through the employment of an additional 0.5 class teacher and TA. 

8 out of 11 pupil premium pupils (73%) achieved their GLD at the end of EYFS compared 

to 14 out of 18 non pupil premium pupils (78%). PP Gap = 5% 

3) To track the progress of the pupil premium pupils for Phonics in Year 1 and 

provide intervention to narrow the attainment gap between pupil premium and the 

non-pupil premium pupils. 

Y1 phonics screening check was undertaken in Year 1 and then there was an LA expecta-

tion to screen again in Autumn 2, when pupils moved into Year 2. 

Pupil premium pupils v non pupil premium pupils: 

Y1    76% v 92%    gap = 16% 

Y2    88% v 100%  gap = 12% 

See also Pupil Premium Expenditure Plan and Evaluation 2020-2021. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which 

ones are popular in England 

Programme Provider 

Achieving Wellbeing Achievement for All 

Attachment Aware Trauma Informed Award  Imagine Inclusion 

 

 

 


